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Editorial

The Society’s newsletter is one of the main ways by which we 
 communicate with our members. Contexts is published four times 
a year and has continued to build on a successful past history of 
publish ing news, reports of significant events, personal perspectives, 
articles and other items of interest to the Group Analytic world.

We hope that Contexts has an educative function, informing 
our members of innovations in practice and conceptualisation, and 
reporting on the work and thinking of our members across the world; 
also a function in creating understanding of the differences between 
us (training, culture, orientation, etc) and hopefully creating a sense 
of our widely spread membership as a community linked by shared 
understandings and clinical practice.

With the publication of Contexts on our website the newsletter also 
has a significant role in increasing and developing our profile in the 
wider world. As our only freely available publication it hopefully has 
a promotional function in advertising and promoting our activities 
and goals to the wider world.

However, we are disappointed that, over the past three years of 
our joint editorship, we have received almost no spontaneous sub-
missions for publication in Contexts: almost all of our articles have 
been requested by us, mostly at our events or through other  personal 
 contact. In looking through past issues of Contexts from the early 
issues it is apparent that Contexts used to be a publication that 
 spontaneously elicited many items of correspondence and other items 
for publication – the editors even mention this on a few occasions. 
I wonder why our membership has stopped using our newsletter in 
this way? It seems to us important for the future health and scope of 
the newsletter that our membership should be encouraged to write for 
publication: we are always interested in reports about activities and 
history in countries or localities, reports of clinical work, theoretical 
issues, reviews of literature, and personal points of view, etc. We will 
certainly need a greater volume of unasked for contributions if we are 
to ensure the continued quality and scope of the newsletter.

Over on our Forum a discussion has just started about leadership: 
whether we have a problem with this, whether this involves the  legacy 
handed to us by Foulkes, if we are still hamstrung by the failures of 
leadership in the past. We are probably much out of date by the time 
this is published.
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I suppose that one function of an editorial is to lead, hence the 
term “the leader” in newspaper jargon. Interestingly, there is a 
recent  article that comes to the conclusion, in the case of bio medical 
 journals that “editorial leadership predicted quality for the entire set 
of journals” (Relationship between Quality and Editorial Leadership 
of  Biomedical Research Journals: A Comparative Study of Italian 
and UK Journals. PLoS ONE 3(7): e2512. Doi:10.1). So, we would 
like to lead, on this occasion, by setting you, our membership, a chal-
lenge: please send us your thoughts about the issue of leadership: 
what it is, how it can be viewed in group terms, why we might have 
a problem with it. We are interested in any contribution: letters, com-
ments, quotes, quirky perspectives, history, controversy, etc. We might 
have at least one issue devoted to this subject.

One issue that is often left out of the debate is that leaders need 
followers who will allow them to lead or, indeed, demand that they 
lead. Leaders are embedded in groups, and can only function with the 
tacit co-operation of the group. We hope that our own leadership, 
on this occasion, will be heard, accepted, and will promote a willing 
response from our members.

Terry Birchmore and Paula Carvalho
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President’s Page

Hopefully you have fully enjoyed the summer and some weeks of 
relaxation and come back to work less tired and fully energized. Before 
coming to the events of the Autumn I want to dwell on the  immediate 
past: the recent 2009 Foulkes Lecture and Study Day.  Morris Nitsun’s 
lecture on Authority and Revolt attracted a large audience and the 
Study Day the day after was full. We even had to reject some people, 
because the Tavistock where it was held only allowed for a certain 
number of people. The theme certainly had a great appeal. Anton 
Obholzer, former director of the Tavistock, who was one of the panel 
on the Study day, posed the interesting question of why we had invited 
him (he has never been invited before) to give a paper at this moment 
in time and on this subject. For those who don’t know there is an old 
controversy between the Group Analytic tradition and the Tavistock 
tradition. I don’t have the answer, but it is worth reflecting on. 

In the last days of May the Group Section of EFPP held the 
 conference “Bridging Identities: Clinical Impact of Groups” in 
Prague. The conference attracted about 250 participants and was 
very well organised by the Local Czech Organising Committee. The 
scientific programme was rich and varied. The National composition 
was different from GAS events as there were many participants from 
French speaking countries, a language we seldom hear at GAS events. 
For reasons we don’t know they seem to prefer to be connected only 
to EFPP just as there are not many UK members in EFPP.

In connection with the joint IGA/GAS research project “System-
atic Review of Research into Group Psychotherapy” headed by Jenny 
 Potter, which is now finished, an event will be arranged on the 2nd 
of October. Information about where it is going to take place will be 
known when this issue is out. The results of the Project will be  presented 
by the research team and be open for discussion and  analysis.

As announced earlier, The Autumn Workshop 2009 headed by Dieter 
Nitzgen, chair of the Scientific Sub-Committee will take place from 
29th of October to 1st of November, followed by the Annual  general 
Meeting on 1st November 2009, all at the IGA, Daleham Gardens, 
London, with the theme “Mentalizing the Matrix, New  perspectives 
of Ego Training in Action”. Mentalizing has come into the forefront 
 during recent years and is a widely used concept in  clinical work. The 
aim of the workshop is to illustrate the meaning of the concept and 
how it applies in a group analytic context. We hope as many of you as 
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possible will be attracted to the theme and take part in the discussion of 
the place of mentalizing in Group Analysis to-day. As you may have 
remarked we have returned to London for the Annual General Meet-
ing, thereby hoping for the participation of more people. The Annual 
General Meeting is a place where members have the opportunity to 
express their thoughts and opinions about GAS, put forward their criti-
cism, praise and new ideas directly to the Management Committee.

Many have asked where the next Symposium is going to take place. 
I won’t hide the fact that there have been some problems in deciding 
where to go next. The countries we have invited either have not felt 
ready, are in a generational transition or have problems of different 
sorts. So in the end we decided on London as it is over 20 years ago 
we had a Symposium in the UK and it was then held in Oxford. In 
spite of these difficulties I feel very confident that London will be an 
attractive place to go. The chairperson is Kevin Power, UK, and the 
chair of the scientific program Committee is Dick Blackwell, UK. It 
is all very new so I cannot say more about it now, but will have more 
information in the next issue of Contexts.

Finally I have the pleasure of announcing that Jane Campbell, UK, 
will give next year’s Foulkes Lecture.

Gerda Winther
President, GAS
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Welcome to New Members

Mrs Dorothea (Thea) Beech Full Member Cape Town, South Africa
Dr Anne Boocock Student Member London, UK
Mr Howard Edmunds Full Member Brighton, UK
Ms Julie Howley Full Member Dublin, Ireland
Prof. Eugenijus Laurinaitis Full Member Vilnius, Lithuania
Dr Olga Marlinova Full Member Prague, Czech Republic
Mr Justin Phipps Student Member Oxfordshire, UK
Ms Antonia Vasilaki Student Member Athens, Greece
Mrs Sara Wainstein Associate Member London, UK

Deceased Members

We would welcome writings in memory of the any deceased mem-
bers and in recognition of their contribution to Group Analysis.

Be a Contexts Writer!

Contexts welcomes contributions from members on a variety of  topics:

• Have you run or attended a group-analytic workshop?
• Are you involved in a group-analytic project that others might 

want to learn about?
• Would you like to share your ideas or professional concerns 

with a wide range of colleagues?

If so, send us an article for publication by post, e-mail, or fax. Articles 
submitted for publication should be between 500 and 2,500 words 
long, or between one and five pages.

Writing for Contexts is an ideal opportunity to begin your 
 professional writing career with something that is informal, even 
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witty or funny, a short piece that is a report of an event, a report about 
 practice, a review of a book or film, or stray thoughts that you have 
managed to capture on paper. Give it a go!

The deadline for each issue of Contexts is about three months 
before the publication of a specific issue. The deadline for publica-
tion in the June issue, for example, will therefore be early March.

Editor’s e-mail addresses:
Terry Birchmore: birchmore@yahoo.com
Tel. 0191 3826810 (UK)
Paula Carvalho: paulateresacarvalho@sapo.pt

GAS Postal Address:
Group_Analytic Society
102 Belsize Road
London NW3 5BB
Tel: +44 (0)20 7435 6611
Fax: +44 (0)20 7443 9576
e-mail: admin@groupanalyticsociety.co.uk

33rd Foulkes Annual Lecture and Study Day: 
Authority and Revolt, The Challenges 

of Group Leadership

Study Day Talk: Authority and Revolt

Ross Campion

When I received Dieter’s kind invitation on behalf of the Group 
 Analytic Society (GAS) to provide a statement on my personal 
 experience of ‘Authority and Revolt’ with regard to my own training 
process, this triggered a series of questions such as ‘Was I  rebellious 
enough?’ ‘Did I revolt?’ ‘How revolting was my year?’ The last ques-
tion is for others to judge, but there remains a serious question as 
to how  authority was represented for me on the course and more 
 import antly how I responded to it. 
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My next thought was the authority GAS holds, the sense of  welcome 
and inclusion I have experienced as a student attending the Annual 
Foulkes Lectures, study days, and workshops alongside  having the 
opportunity to meet members working in continental Europe and 
beyond and how this has enriched my training experience. 

With respect to my response to authority, I wondered about my hav-
ing taking on the role of first year representative then remaining in the 
role throughout the training. Perhaps in sitting at a table in committee 
I was identifying with the aggressor, hoping that through some familiar-
ity with authority figures, apart from the legitimate activity of trying to 
influence the course according to the petitions of my year, I was also 
somehow trying to ‘get alongside’ those in authority. Perhaps feel closer 
to and more comfortable with them. Or maybe this was just my response 
to the general reluctance in the year group to take up this role!

My experience of training in Group Analysis at the Institute of 
Group Analysis (IGA) has been an extraordinary, compelling admix-
ture for me, a process of learning and change.

In completing the introductory course and commencing therapy, 
I was already experiencing the authority of the IGA, this authority 
becoming all the more immediate when I submitted my application 
for the qualifying course and was invited for an interview.

As I reflect on my training:

• On the one hand I recognise elements of demarcation, 
• On the other I experience, through the process of scrutiny (by 

peers, by those assessing my work and increasingly by myself), 
an evolving integration, including what I call these elements of 
demarcation.

What Demarcation? Well… 

• As a psychiatrist working as a member of a multidisciplinary 
team with a highly specialist remit

• As a member of a therapy group both prior to and throughout 
training

• As a member of a trainee year group – we were 5 in my year
• As a neophyte group conductor
• As a supervisee
• As author of essays and a dissertation
• For the purposes of qualifying, all this and more to be viewed 

against the yardstick of the course requirements. 
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Evolving integration
For me, whilst unsettling and exposing, the act of scrutiny fuels an evolv-
ing integration, the bringing together of these elements of demarcation 
within the overall context of the training experience, an e xperience 
which impacts on my world view, my personal and  professional 
life. From parents, supervisors or tutors, I can’t grow without honest 
 scrutiny. In turn, I develop a maturing self scrutiny and awareness.

Here I am drawn to Foulkes where he discusses a special kind of 
group, a sports team. I consider my ‘year group’ as a kind of team in 
the context of this quote.

‘A team is treated in the first place to improve its efficiency as 
a team and any benefit that accrues to individual members is a by 
 product.’ (Foulkes & Anthony p37)

Contrastingly in a group analytic group, in my therapy, the situ-
ation is reversed.

‘The group is treated solely for the benefit of its individual 
 members’ (that is treated not for its own sake, but for the sake of the 
individual).

Within this frame, I was an active member of a year group, a team 
that took increasing authority whilst I also grew in my own authority, 
experiencing a new kind of agency in myself. It was a combination of 
my year group and my therapy group that provided a core nurturing 
experience during my training. 

So what did I come up against? As the only doctor in the year 
group, I quickly found out that maybe I was rather too ‘medical 
model’: too much ‘doing to’ and not enough allowing, the challenge 
to create a space, to allow thought and reflection. 

Within the year group, we worked together to capture an  authority 
more grounded in our understanding of group analysis. Where we came 
from was less important than working together, naturally develop ing a 
more authentic presence with each other, listening, sharing, exchang-
ing, arguing, a cognitive emotional mishmash. For me this meant

• allowing situations/dynamics to emerge without jumping in with 
both feet listening 

• being open to possibilities with which I was either unfamiliar or 
did not naturally occur to me 

• seeing a situation from a variety of points of view 
• speaking my thoughts, agreements and objections
• expressing my emotions
• trusting the group and thinking about the ‘group as a whole’.
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My experience of authority at the IGA is best distilled in considering 
my struggle to produce my dissertation.

Before I share this illustration, I must say that last night I was 
struck by Morris’ comments re Foulkes’ decrescendo with respect to 
the conductor ceding authority to the group and the idea that it may 
be more of a recurring process with respect to the functioning of the 
group at a given time.

Such is resonant of my being enabled to access emergent  authority 
through a shared process with my dissertation tutor. Whilst I had lots 
of ideas, I was making slow progress. This played out in the year 
group and in my relationship with my tutor whose patient authority 
played a huge part in containing my struggle. 

The deadline imminent, my tutor, in the form of a timely interpret-
ation, struck to the core of my difficulty, that of claiming authority 
for my work. Having received a series of disjointed attachments from 
me, the tutor encouraged me and wrote.

‘You are more than your fragments. Please pull them together so 
I can respond to you as a whole person’.

This, with some subsequent structural guidance, enabled me to 
claim back my own authority and confidence. But it was the timing 
of my tutor’s intervention – I had been unable to fully claim it earlier 
in the process. So I benefited from my tutor keeping a check on the 
process of decrescendo!

My experience is one of being held by the IGA as good enough 
 parent, my rebelling bound up in avoidance, more doing rather than 
thinking. I benefited from the challenges arising in training – from my 
year group, my teachers, my supervisors and my tutors. The  authority I 
experienced in the institution enabled me increasingly to claim  authority 
in my own work. This is reflected in my  supervisors’  termly reports 
from which I now draw relevant quotes taken  sequentially across three 
years of training and bringing my presentation today to a natural end:

‘Issue of authority which Ross can work on’ (resulted from a group 
member challenging me by removing an empty chair from the circle 
during the group).

‘Amiable leader – needs to face up to anger in the group’ (followed 
a stand up row between two members of the group).

‘Ross has extended his work as a group analyst and developed 
an understanding of how to deal with underlying aggression in the 
group. This in turn has helped him establish his authority as a group 
conductor’.
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Report on Group Analytic Society, London 
33rd Foulkes Annual Lecture and Study Day

Authority and Revolt, The Challenges 
of Group Leadership

Speaker: Morris Nitsun, PhD

Valerie Preston

The author of this article was asked to write a piece on the two day 
event which was the 33rd Foulkes Annual Lecture. My name is 
 Valerie Preston a Group Analyst from Dublin Ireland. This was my 
first excursion to the Foulkes Annual Lecture I am a Director in a 
vibrant private practice in Dublin City Centre.

Immediately I am aware of giving myself status so that I feel 
 qualified to write on my personal observations of the lecture and 
study day. Yes I feel competitive.

I left the two day event feeling exhilarated. Please accompany me 
through my brief liaison with Group Analytic Society, London at the 
33rd Foulkes Annual Lecture on 15th and 16th May 2009.

Let me start with my arrival in London. I travelled with a fellow 
Director from the practice. We flew at 6.15 a.m. We were early for the 
lecture. We sat and observed people arrive. They hugged, kissed and 
embraced. I felt excluded. I made no effort to greet people I  recog-
nised. It felt difficult to make the transition from Ireland to  England. 
I just observed feeling like an outsider.

The lecture started late (Irish time. We often start events like this 
late.). Morris Nitsun was introduced by Gerda Winter. The large 
audience paid attention as Morris articulated the history of  Foulkes. 
He said he did not want to be controversial. He was aware of the 
history sitting in the room that is Group Analysts who had been 
in the group when Foulkes died. The theme I remember most was 
the father murdering the son. Morris advocated it was the role of the 
son to challenge the father. There was an absence of mother in the 
discourse. This set up a matrix for the small groups which in reality 
were median groups.

The audience’s response to Morris was full of idealisation, 
displacement perhaps, as if he was Foulkes. It felt too much. Nobody 
dared say anything controversial.
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The split off feeling of negativity, challenge, rivalry became more 
apparent in my median group. The women dominated the group. The 
men were more silent. On reflection, it seems this happened in response 
to Morris’s lecture. The women were searching for their voice. It 
 happened in a rivalrous way. There was energy in this group.

The time boundary was unclear because of an administration error. 
This was not known at the time of the group. It was unclear what 
time the group was to begin. Some people were late. The group was 
to run for one and three quarter hours. The conventional time for a 
Foulkes group is one and a half hours. It provoked powerful feelings 
around authority. No answer was given by the conductor as to what 
time the group would finish. Was it a set up? The group struggled 
with when to finish but came to no conclusion. The group continued 
full of energy and feeling. 

There was competition and rivalry between the women. The men 
were more silent. Was this revenge for Morris’s talk which  emphasised 
authority as a male attribute? There was acting out in our group. The 
group did not accept the extra fifteen minutes  available because of 
the administration error. I had a plan to walk out at the Foulkes time 
which I did. Our group finished at this time. We were first to have 
coffee. We had the experience of sub- grouping. This experience 
made it easier for me to make personal connections. The coffee break 
and lunch was an opportunity to network. I talked with people I had 
met at the workshop in Poland and realised I would meet others at 
the conference in Prague. A feeling of belonging was  beginning to 
emerge.

The afternoon median group was a thinking group. This was another 
split. There was little emotional connection in this group. I wonder 
was this a result of the intellectual discussion group. Even the  student 
talker was academic. The thinking training group analysts were on the 
stage. What happened to the feelings? Dr. Anton Obholzer attempted 
to provoke the audience. He appeared to be  disrespectful to Group 
Analysis. Where was the outrage? It seemed as if authority was only 
possible through intellectual debate.

The Large Group felt like a similar experience. There seemed 
to be a lack of positive connected feelings. A couple of spats were 
the exception. There were complaints about the committee. It was 
dealt with in a concrete way. What was the meaning of what was 
 happening? I experienced the in-house fighting as excluding. 
The group was a disappointing experience for me. I felt unable to 
 participate. I had wanted to feel a connection. I expected a thinking 
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group with emotional connection. This did not happen. Perhaps this 
happened because of the sub grouping. There is definitely a feeling of 
an ‘ in-group’ in the Group- Analytic Society, London. 

Overall the two day event was an amazing experience. It is always 
good to get off the island of Ireland. It is great to meet new people and 
to see myself through new eyes. I made new contacts. I always want 
to learn. Thank you for that opportunity.

Report on Group Analytic Society, London
33rd Foulkes Annual Lecture and Study Day

Maria Knott

Not belonging to the inner circle of the Group Analytic Society I was 
asked to give a short personal account of the weekend of the Foulkes 
Study Day in May.

First of all I was impressed by the lively atmosphere of the  meeting. 
Furthermore it was an opportunity for me as a continental to get to 
know more about the British way of dealing with problems. In spite 
of the many international participants I felt the kind of organization 
very British and I was enjoying the situation.

The rich lecture of Morris Nitsun and the following discussions 
I appreciated most. I valued the sophisticated thoughts, the differ-
entiated level of the discussion, the commitment of the participants 
and their concern about society and social problems. In a second 
step I was somehow puzzled, because I was thinking of the small-
ness of the group making such an amount of effort and work: is this 
group not only dealing with their inside points of view without any 
impact on real life outside the group? Is this here the classical scien-
tific ivory tower? In a third step I recovered from this resigned state 
and I draw hope that all these thoughts will distribute among society 
 nevertheless. 

Not belonging to the inner circle it was quite a strange experience 
to learn about the prejudice between Anton Obholzer of the Bion/
Tavistock tradition on the one hand and the GAS/Foulkes tradition on 
the other hand. As a psychoanalyst for me both traditions are  relevant 
and worth working with. I think it is a repetition of what we experience 
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between so many subgroups of the large psychoanalytic  community. 
Might it be a task especially to group analysts to  investigate this issue 
in further study days?

A Brief Description of Some Aspects 
of Training at the Institute of Group Analysis 

of the OMIE1 Foundation2

Dr. Sunyer3

Introduction
Clearly, institutions that are set up by people depend largely on the 
characteristics of those who are the driving force behind them and those 
who accompany them by taking on responsibilities and  contributing 
their own peculiarities. This is the case of our  Institute, whose origins 
date back to 1974, when Prof. J. Guimón (1985), who was then the 
Head of the Psychiatry Department at the Santo Hospital Civil de 
Bilbao (now known as the Hospital de Basurto) and subsequently a 
professor of Psychiatry at the University of the Basque Country, con-
sidered that there was a need to train psychiatry department staff in 
group psychotherapy, and to extend this training to other professionals 
in the public and private health services. Thus, group psychotherapy 
training was introduced in Spain and went on to develop throughout 
the following thirty-five years (Guimón 1986, 2004; Sunyer 2004). 
The Institute has recently been readmitted4 as a qualified member 

1  Osasun Mentalaren Ikerketarako Ezarkundea is the Basque name for the Basque 
Foundation for Mental Health Research (OMIE).

2  This institution was founded in 1979 to promote research and develop training pro-
grammes in this field.

3  PhD in Clinical Psychology, group analyst, lecturer at the Ramón Llull University 
and president of the Institute of Group Analysis of the OMIE Foundation.

4  This Institute’s memorandum of association was signed in 1988, where it appeared, 
possible due to a typo, as the “ Institute de Analysis Grupa”. Professor Guimón was 
its delegate.  Probably due to lack of energy, the presence of this Institute was weak 
until the author of this paper promoted the reactivation of membership and was 
accepted as a delegate at the Heidelberg meeting on 26 April 2009.
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to the European Group Analytic Training  Institutions Network 
(EGATIN). This could be a good occasion to reflect on what this 
admittance means and to assess this training, which began with some 
specific objectives and that is, at this time, the only university-level 
training of its kind in Spain.

In another article, I discuss the six periods (Sunyer, 2009) into 
which this process of growth can be divided, and how these  periods 
were influenced by various papers, which guided the progression 
towards increasingly complex levels. In this paper, I propose to reflect 
on what admission to EGATIN represents, and to offer a summary, 
not only of the history, but also of the main elements that define our 
training models. 

Training Models
Contrary to expectations, I have established that there are a great 
diversity of training models in Europe. Different models may even 
exist within the same country, and even within the same institute. 
Each model is as legitimate as the others if it is based on concepts 
that were vaguely proposed by Foulkes (1964, 1979, 1981, 2007) and 
that have subsequently been defined and developed in different ways. 
This diversity is the basis of the idea of group analysis. It arose as a 
result of different interpretations of the academic papers that mark 
the beginning of group analytic theory, as well as the personal and 
professional experiences of all those who teach these programmes, 
and the contexts in which they are developed.

The training programme in Bilbao started in earnest years after 
it was first established in 1974. After the initial training period 
(1974–1980), a second period (1980–1986) (Guimón, 1985) brought 
with it  university recognition of the training course (first from 
the  University of the Basque Country and subsequently from the 
 University of Deusto) and the beginning of a process of disassoci ation 
with the Institute of Group Analysis in London. Up to that point, this 
institute had supervised the development of the programme.

In these early periods, the programme was based on the need to 
train many professionals in the fields of psycho-dynamics or psycho-
analysis, given that we were all in our first post-university years of 
professional development. Two forces emerged that would strongly 
influence the development of subsequent models. One was loyalty to 
psychoanalytical principles, which, like all loyalties, is not without its 
nuances and different stances. However, there was also loyalty to the 
principles that we were discovering, which were determined mainly 
by two trained people: Fernando Arroyabe and Juan Campos, to whom 
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we should add Malcolm Pines and other professionals linked to the 
Institute of Group Analysis, London. These two forces established 
interdependences of different types between all of us and would later 
be influenced by not only their own clinical  experiences but by the 
experiences gradually gained by the members of the  teaching teams. 
The professionals who joined the programmes worked in psychi-
atric wards and in intermediate healthcare centres (day  hospitals, day 
 centres, halfway houses, etc.).

The decision to adopt our own path and interpretation of group 
analysis involved a significant effort by the person who had initi-
ated and continued to lead this process, Dr. Guimón. The OMIE 
Foundation was created in 1979, to promote mental health training 
and research. Subsequently, two parallel but different institutes were 
founded. The Institute of Group Analysis was created in the heart 
of the OMIE Foundation. The aim was to form a team of people 
who would gradually assume responsibility for training in this field 
and would contribute to its development in Spain and in Europe. In 
this respect, the Institute was involved in the creation of EGATIN 
and signed the protocol in Heidelberg in 1988 (Constitution for a 
Group Analytic Training Network in Europe). The other organ-
isation that was founded was the Association of Group Analytic 
 Psychotherapy (APAG) (Sunyer, 1989). APAG’s objective was to 
bring together  professionals who worked in the field of interven-
tion and to  contribute to the constitution of the Spanish Federation 
of Psychotherapist  Associations (FEAP), which is an affiliate of the 
 European Association for Psychotherapy (EAP).

Thus, we had two bodies, the Institute, associated with  EGATIN, 
and the Association, linked to the FEAP. In concurrence with 
the Inaugural Conference of the APAG in 1989, a meeting of the 
 EGATIN Committee was held in Bilbao and attended by several del-
egates. Thus, it would seem that Bilbao could be defined as the place 
in Spain in which there was most group analysis activity at this time, 
given that it was the location of university level training courses in 
group analytic psychotherapy and that the foundations of a national 
professional association were established there, an association aimed 
at promoting this field and to safeguard the professional interests of 
those who work in it.

The Creation of Two Models
In 1989, the training course began to adopt its own design, and 
 contacts were made that extended its area of influence. In addition 
to the courses that were taught in different parts of Spain (Granada, 
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Tenerife and Madrid), there was interest in establishing a programme 
in Barcelona. One of the people who contributed to generating this 
interest was the person who would subsequently become professor 
of psychiatry at the Autonomous University of Barcelona’s (UAB) 
Faculty of Medicine, Prof. M. Casas, who organised group training 
for the staff of the Drug Abuse Department in which he worked. This 
led to the establishment of a programme5 that, given the geographic 
location, could only be taught in blocks, unlike the weekly course 
that was taught at that time in Bilbao. Therefore, two training models 
came into being: a weekly course in the city in which the training 
programme was first developed; and a second model in Barcelona, 
where a system had to be devised to favour personal group experi-
ence, as well as the sessions on theory and reflection on the task6. 
The hours offered in Barcelona were less than the minimum training 
available in Bilbao. Consequently, we needed to reconsider the train-
ing schedule, increase the number of weekends and boost the training 
structure. In an effort to adapt to the new university requirements, the 
Foundation would reconsider what was known as the “Introductory 
Course” in order to offer a more complex two-year course (a diploma 
in group work) and a three-year course (a Master’s Degree in Group 
Analytical Psychotherapy).

The main reason for this decision is that many of the health-
care  professionals who work with patients do not have a university 
degree, and therefore cannot access the postgraduate qualification. 
Thus, we ensure that all of the professionals who work directly with 
patients can undertake group activities under the conditions required 
to  guarantee appropriate use of the technique. For professionals who 
have a  university degree, the idea is to provide recognition of com-
plementary training that gives them a basis of understanding groups 
that is in line with international parameters and can be completed 
according to the requirements established by EGATIN. The aim is to 
ensure that all professionals who work in healthcare and thera peutic 
processes have the basic tools required to make this work, which 
they already undertake, an instrument that aids the therapeutic pro-
cess (and even the psychotherapeutic process) and assists the team in 
which they work.

5  This may have been favoured by the move of the author of this paper to Barcelona, 
who is now responsible for coordinating courses in this city rather than in Bilbao.

6  We prefer the phrase “reflection on the task” to “supervision”, given the  etymological 
connotations of the word.
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The existence of two teams, one in Bilbao and one in Barcelona7, 
has inevitably led to the programmes developing in different ways. 
Although both programmes come under the umbrella of the univer-
sity and follow the general principles that we can broadly define as 
Group Analysis, the activities themselves and the practical philoso-
phy of intervention are organised in different ways, in accordance 
with parameters linked to the professional and personal experiences 
of those involved. As can be seen in other developments in the same 
field, this is due to the fact that the personal experiences of training 
team members determine the characteristics of the programmes that 
are taught. This was clearly shown in research on the atmosphere in 
psychiatric wards by R.H. Moos (Guimón, 1992, Sunyer 1990).

Some Elements that Constitute the Programmes
According to EGATIN parameters, group analytic training should 
address at least three basic areas: personal group experience, theor-
etical training and what is known as supervision of group work. I will 
focus on this tripartite of elements in order to discuss some issues that 
each team resolves in its own way. 

 1. Should the training experience be carried out weekly or in 
blocks? The training experience was initially carried out in 
small blocks, and subsequently on a regulated weekly basis. As 
a result of the new programme in Barcelona, block training has 
been reintroduced. At first, we considered that weekly training 
provided continuity and a pace that enabled in-depth work to be 
carried out. However, we have also found major  advantages to 
block training: work can be done on the resistance of intellec-
tualisation; and regressive elements that aid personal  analysis in 
a group context are increased. In addition, this way of working 
facilitates the participation of professionals from different geo-
graphic areas.

 2. What should the proportion of large and small groups be? 
The proportion varies according to the general approach to 
what happens in each block and how each team conceives the 
development of the course. The experiences of each team are 
diverse. In one team, large groups are promoted, as there are 
six small groups to three large ones in each block. In the other 

7  The course has also been taught in Geneva since 1994.
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team, the proportion is lower. In fact, the proportion changes 
as a result of what we learn in the training experience.

 3. How many members should there be in each group? Clearly, 
the number of members depends on registration. However, it 
should range from between six or eight and ten or twelve, 
plus the conductor and the observer, and, when applicable, 
the  persona en frontera (person on the boundary) or the dir-
ector of the experience. In one programme, professionals 
who are in different years of their training have been grouped 
together, while in the other the group members are all from 
the same year. In reality, this aspect is adapted to the reality 
of each programme and each period.

 4. Who are the group conductors? The possibilities are always very 
varied, although the choice of one person or another depends 
on the circumstances, the real availability of professionals for 
this role, and the aspects that needs to be highlighted. In one of 
the programmes, the group conductors are not members of the 
coordination team and these functions are therefore differenti-
ated. In another group, there is no coordination team. Instead, a 
team of professionals handle all of the activities in the training 
programme, take it in turns to act as small group conductors 
and assume other roles within the structure. In such cases, only 
one person is in charge of the coordination.

 5. Do students conduct groups? Clearly, it is logical for the 
students to undertake this activity. Different solutions are 
 chosen in each one of the models. Students who do not have 
the  opportunity to lead a group are given the opportunity to 
practice in approved centres. If the students are profession-
als who work in psychiatric care (acute wards, for medium 
and long stays, drug rehabilitation centres, social healthcare 
centres, occupational centres, etc.) their professional practice 
will enable them to conduct groups in their workplaces. In the 
third year of one of the programmes, each group member has 
the opportunity to conduct one of their group’s sessions, with 
the presence of the conductor and the observer. At this time, 
professional activity is recognised as an official part of the 
training process, which is accounted for and governed by spe-
cific agreements. Thus, more academic or university learning 
is brought closer to  clinical practice.

 6. What role does the observer play? What this figure represents 
is illustrated by the presence of observers in both training 
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models, who are the repositories of the silent elements of 
the group. The observers are always former students. After a 
period in which they are not in contact with the course, which 
is needed to facilitate the process of de-idealization, such stu-
dents ask to participate as observers in order to supplement 
their training. In the one programme, observers may only 
participate in personal experience groups, while in the other 
they may participate in all of the activities, including group 
experience (except in the large groups), theoretical classes, 
“supervision” and the team meetings.

 7. Are observers passive or can they participate actively in 
the group? Usually, the role of observer is considered to 
be passive, as he or she “observes”. However, in one of the 
programmes, their participation is becoming increasingly 
active, as it is considered that this provides a new oppor-
tunity to include elements within the general dynamic. In 
fact, the active  presence of observers in the team meetings 
enriches the vision of the entire experience. On many occa-
sions, the observers bring about changes or contribute to new 
approaches and interpretations that help to benefit all. In this 
respect, the possibility of observers adopting the role of a 
participating observer of the experiential groups is beginning 
to be considered.

 8. How do the students establish contact with the training struc-
ture? Tutorship is conceived as the space in which students 
can individually discuss the more personal and administrative 
aspects of their relationships with the training structure. In one 
of the programmes, this is considered a special relationship. 
In the other programme, this relationship is not structured 
and is left to the student’s own initiative. In one programme, 
administrative aspects are also considered part of the group 
dynamic and, as such, they are tackled firstly in the context of 
the large groups, and, if necessary, in a separate context.

 9. How are students taught ways to tackle techniques and  models 
of group intervention? One of the aims of the training pro-
gramme is to provide instruments that facilitate the develop-
ment of various group activities in the different contexts in 
which the students work. To achieve this, students need to 
be informed of some of the known group intervention pos-
sibilities. This aspect is well developed in one of the train-
ing programmes, which incorporates a series of workshops to 
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bring the student into contact with specific group intervention 
 techniques.

10. What proportion of psychoanalytical elements should be 
included in the theory to ensure that the group training is 
 adequate? This is one of the aspects that mark the differences 
in all training experiences—both in Spain and in the rest of 
the  European institutes. In our case, it may be related to the 
evolution of the models of personal work and to the degree of 
adaptation to an academic model. Thus, whilst one of the pro-
grammes aims to offer a broader picture of what group psycho-
therapy represents in general, the other programme highlights 
the group analytical approach in particular. The first pro-
gramme is broader and therefore more similar to a university 
course than the  second programme, which is more limited.

11. Who teaches this theory, and is it someone outside of the 
transference structure or not? This issue is difficult to resolve. 
Each team finds the best solution they can, according to their 
 circumstances and experiences. As far as we know, institutes 
use different models. One of our programmes incorporates 
professionals who are not directly linked to conducting the 
groups, in order to provide a vision that is free of the emo-
tional charge of the experience itself. In addition, this provides 
an  opportunity to open up the system. The other programme 
uses the conductors themselves, who change group and there-
fore alter the  elements that have been placed in it to a certain 
extent. Thus, the first system can work more strictly on theory 
than the  second. The second system gathers the emotional ele-
ments that permeate the entire group experience, and incorp-
orate them into the theoretical process.

12. Which authors prevail in the theoretical context? The histor-
ical evolution has been marked by the number of texts that 
have a significant psychoanalytical emphasis compared to 
those with different focuses such as group analysis. The avail-
ability of texts in Spanish has also had a significant impact. 
One of the programmes is based on authors who are clas-
sics in the  literature on groups. The other programme also 
includes papers written by team members or by people who 
are closely linked to the training experience. This has its 
advantages, although the components of idealization require 
specific attention to be able to work and make this element 
one more field in the area of interpersonal conflicts.
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13. Are the students asked to complete a project at the end of the 
training as a complementary element? In both programmes, 
students must do a project to complete the course. Both 
 programmes request that the project is linked to professional 
practice and define a model of presentation and some mini-
mum requirements. In one programme, projects are presented 
to the rest of the course members. In the other, their publica-
tion is facilitated and they are distributed to the members of 
the group that participated in the process of drawing up the 
project. This project requires many hours’ work and an effort 
must be made to adhere to the most academic and rigorous 
models of  writing. Expressions that more directly express the 
personal  experiences should be avoided at times, although 
such experiences can also be considered.

14. Is the idea of an institutional guest established? If so, with 
what frequency? The presence of professionals who attend 
as institutional guests varies according to the programme. In 
one case, the institutional guest is someone who is closely 
related to the professional field in which the training experi-
ence is developed. In the other programme, people who are 
less directly related to the field are invited to give lectures on 
their specialities. Institutional guests are always notable mem-
bers of the group and there are high expectations about them.

15. Do we use the term “supervision”? This term is not used in 
our programmes, as we consider that the idea of group discus-
sion gives a better indication of the group analytical position. 
Both training programmes have two sessions in each module 
or training block for group discussion. Work is done on the 
professional experiences of the students, which may be either 
their work experience or their professional work. In both 
 programmes, different ways of carrying out group work are 
established and practiced.

16. Who should conduct the group in the reflection on the task 
sessions, someone from inside the structure or from outside of 
it? This aspect is resolved in different ways in the two training 
experiences. In one programme, these sessions are conducted 
by someone who has not participated in conducting the group. 
In the other programme, professionals change group and there-
fore have a new function and task. Clearly, each of these solu-
tions has its advantages. In the first case, the work is facilitated 
by the fact that the individual is not emotionally involved. In 
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the second case, this involvement is incorporated into the 
work. In one of the programmes, the groups are reformed to 
avoid repeating the transference structures derived from the 
personal work.

17. What is the function and frequency of the persona en front-
era? This is another factor that differentiates the two train-
ing programmes. The persona en frontera (person on the 
boundary) does not have the same function as an institutional 
guest. The idea of introducing this figure comes from the 
desire to open up the programmes, which tend to close in on 
themselves. This tendency can be avoided in several ways. In 
one of the  programmes, people are sometimes incorporated 
from outside the structure as observers who participate in all 
of the activities that are undertaken, including the team meet-
ings. In the other programme, this opening up is achieved by 
incorporating different people for different activities. The dif-
ference between the persona en frontera and the institutional 
guest lies in the fact that the former only takes part as a par-
ticipating observer, whereas the guest contributes their own 
knowledge of the topic by means of a specific talk, thus com-
pensating the elements of idealization and mutual benefit.

18. What is the aim of the team meetings? The functions appear 
to vary according to the programme. In one programme, the 
teams are established as working groups that coordinate the 
activity of other members who collaborate in the develop-
ment of the programme. In the other programme, the idea is 
to form a “ pedagogical-psychotherapeutic group analytical 
 community with a multi-group structure”. To achieve this, the 
team is  established as a group that draws up the elements for 
all the sessions. This group must be aware of emerging top-
ics to be able to work on them within the management team 
and  subsequently in the sessions. Thus, the team reflects on 
its own praxis, and thus ensures that, in its various functions, 
there is room to tackle any problems that arise.

19. Complementary or continuous training. It is clear that the activ-
ities described above adhere closely to academic  requirements. 
However, complementary sessions are also required to meet 
the requirements of EGATIN, our frame of reference. In this 
respect, there are several initiatives for professionals who 
have met the academic requirements and wish to complement 
their training so that it is adapted to the European model. 
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Thus, the Institute promotes two types of activities that have 
the same aim: to provide theoretical and experiential ses-
sions that enable professionals to meet group analysis training 
requirements. These two types of activity are carried out in 
Bilbao and in Barcelona. One programme involves specific 
clinical intervention with seriously ill patients and is carried 
out in four 25-hour training blocks annually, which combine 
personal experience with sessions on theory and reflection on 
the task. The other programme is more focused on extending 
and complementing the theory, and is taught in six four-hour 
blocks throughout the academic year.

Aspects in Which the Programmes 
are Comparable
Clearly there are two aims: to provide academically-recognised train-
ing in group psychotherapy; and to ensure, as far as possible, that 
this training meets the standards established by EGATIN and by the 
FEAP, on behalf of the EAP. 

With respect to EGATIN standards, the training programmes are 
taught in two stages. The first is three years long and is recognised 
by the University of Deusto. Two further years are available, so 
that those who wish to complete their training as group analysts can 
undertake the training hours required for the five-year training. 

At the end of the group analytical training process, students on 
both programmes will have undergone 324 hours of personal group 
 psychotherapy in small and large groups. Likewise, they will have 
completed the required number of hours of theoretical training (160 
hours), to which must be added the 100 hours that are needed to 
 compile the end of course thesis. Finally, they will have  undertaken the 
200 hours of reflection on the task (supervision) that are required by 
EGATIN, and will have conducted the required number of groups. 

In addition to these programmes, the Institute also promotes 
training to attain the categories of Lecturer and Supervisor. In both 
cases, the prerequisites include hours of clinical experience, hours 
of  reflection on the task in groups and the publication of papers in 
national and foreign journals.

EGATIN Membership
Membership in EGATIN will enable us to open up, make  contact 
with other institutes, share training experiences and continue to 
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 consolidate our clinical and research work. In this respect, it is 
important to find out and reflect on how each institute has drawn up 
its own programmes, what the characteristics of these programmes 
are and on what biographical and bibliographic elements they are 
based. In addition, psychoanalytical hypotheses should be redefined 
from a group perspective. Our training and clinical experience should 
enable us to free ourselves from the ties of certain hypotheses that 
arose from an individual standpoint, and instead opt for more radical 
approaches, as indicated by Foulkes himself (Dalal, 2000). Thus, we 
will be able to redefine the individual psychological processes from 
a group  perspective.

We aim to boost the clinical aspects of training in our Institute and 
extend it beyond the theoretical and academic sessions. In this way, 
we can establish a bridge between the academic and education  sector 
and the clinical field, which is in desperate need of professionals in 
continuous training. We can then transfer this experience to other 
institutes in the European network. To achieve this, we consider that 
it is essential for the delegates of each institute to share their training 
projects, as this will enrich us, help us to go beyond paradigms  created 
for individuals and facilitate clinical and technical approaches that 
emphasise the concept of the individual as a dynamic configuration 
of elements that come from each person’s group environment, which 
determines interdependencies that are pathogenic in some cases and 
normogenic in others. 
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Group Analysis in Johannesburg, South Africa

Anne Morgan and Assie Gildenhuys

Group Analysis is not widely practised in South Africa although 
many people work with groups. As in Europe the individual model of 
 psychotherapy is a preferred option partly because of lack of know-
ledge of a feasible and successful alternative. Thus those same issues 
confront potential group analysts here. In an effort to see group  analysis 
flourish here Assie Gildenhuys and Anne  Morgan, teamed up with 
Tony Hamburger of ‘Ububele . The African  Psychotherapy  Centre’ to 
start a group analytic introductory course in  Johannesburg.

Ububele the brainchild of Tony and Hillary Hamburger is an 
 organisation whose building is on the edge of Johannesburg’s 
 Alexandra Township. The township houses thousands of people in a 
small area and mainly consists of poor housing and shacks abutting 
the  wealthiest area of Johannesburg, Sandton. 

Ububele’s vision is to make psychoanalytic understanding of 
 childhood development widely available to the local population and to 
teach teachers, nurses and lay counsellors about this kind of  thinking 
and its application to child development and in their  communities. 
Ububele has a nursery school on its premises where this thinking 
is applied. Ububele also conducts programmes and workshops for 
 people working with HIV/Aids, persona doll training and counselling. 
Its psychologists work in local schools and clinics as well as seeing 
children for therapy on the premises. Groups are held for voluntary 
home based care workers to discuss their work. Since the advent of 
the group programme other groups have also been  conducted.
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The Group Programme
The group programme started 5 years ago and we are currently 
 conducting the 5th Introductory course which is now recognised by 
the Institute of Group Analysis, London.

The Introductory course is modelled on the International Courses 
Committee [IGA] guidelines for international block trainings. There are 
6 blocks a year. Within the blocks there are 5 small groups, 3 large groups, 
2 seminars and a lecture/seminar and 2 work discussion groups.

For the last two years we have conducted a Community Lay 
 Counsellors course to increase the level of group skills of those without 
formal training. This year is the first year of an advanced training called 
the Group Analytic Psychotherapy course. It is restricted to our first 
years intake of professional students whom we envisage will add to the 
staff team on introductory courses of the future. Because of lack of funds 
to keep fees affordable Ububele has had to raise funds through work 
with the Department of Social Development. Our  students will conduct 
groups with stressed members of this department and are involved in 
the negotiation of suitable contracts. We are planning to continue into 
the second year with a clinical application of Group Analysis.

The faculty started out with 6 people but is reduced to five as one 
is undertaking research on the large/median group.

Participant’s backgrounds
The figures regarding participants for the first of the introductory 
course have come from three provinces of South Africa. Limpopo, 
Mpumalanga, Gauteng and one from neighbouring Swaziland. They 
are on average educated to matriculation standard, 28 years old, 
black [the course started out approx 50% black and 50% white and 
has gradually changed. This may be because we do not yet have cpd 
points although this is being addressed] working in hospitals, drug 
rehabilitation clinics, HIV work and NGO’s of various kinds. The 
professional backgrounds are varied. Psychologists, social workers, 
occupational therapists, teachers and nurses as well as unemployed 
lay counsellors, home based care givers and other non professionals. 
This year we have 2 water meter readers and an actor all interested 
in social and community work. This range of professional and non 
professional, of highly educated and less well educated is a challenge 
to the teaching aspect of the course.

The mother tongue of the participants’ numbers 13 languages. 11 are 
from the official language groups of South Africa. The  average mem-
bership over the four years has been 18 black to 12 white  participants 
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although in this fifth year we have one white participant in the intro-
ductory course groups. This is probably to do with the increased 
popularity of the course locally/word of mouth and the marketing.

Language
The main language of the group is English, however we  encourage 
expression in mother tongue and rely on the group members to trans-
late. This does not occur often but it is an alternative for those who 
feel shaky in English. As group analysts from Europe will know 
 language use is also a dynamic aspect of multilingual groups. An 
interesting aspects of use of language is that Venda, Isizulu, IsiXhosa 
and other languages are spoken more frequently than  Afrikaans.

The dominance of English as the major language has significance 
over and above its being a global language. Afrikaans was only 
 spoken for the first time in the large group in our 5th year albeit 
that we had Afrikaans speakers on the courses from the beginning. 
Our interpretation of this is that although it is common for Afrikaans 
home language speakers to understand English well there is a fear 
of being labelled in a particular and negative way. This relates to 
the struggle. When Afrikaans was introduced as the first language in 
South African schools there was a popular revolt, burning of schools 
etc [1970s.] It also relates to the broader political history of South 
Africa, from 17 century Dutch and British colonial power and its 
consequences followed by Afrikaner power and political dominance 
from 1948 to 1994. English is of course the language of British 
 colonialism and conquest as well as being a commonly used global 
means of communication. 

The Large Group
We see the large group as an essential part of the experience as we 
think that learning about large/median group processes [the groups 
during the years have numbered between 30 and 50 people] are very 
important in South Africa. This is because of the history of apartheid. 
We know that the broader issues and traces of the social unconscious 
are readily expressed in this format and the legacy of apartheid is still 
with us. Large groups of the population divided on racial lines  during 
apartheid have divided people in all aspects of humanity, socially 
emotionally and linguistically. What we see in this group and also in 
the small groups is that participants lack familiarity with each other. 
It is a forum for political, social and personal discovery of the past 
and the present.
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An example of the Dynamics of the courses
In the first year the of course the staff team reflected the anxiety of 
the wider social uncertainties becoming very concerned by absence 
of course members and the social needs of participants. 

Within the large group, in the first year, it surrounded the use of 
taxis to return home; the dangers inherent in taxi travel and the lengthy 
journeys this required. Implicit in this, which became explicit, that 
some people were the ‘haves’ [owned cars] and some were the ‘have 
nots’ [travelled by taxi and were often late!] Social realities were 
inescapably present. The staff anxieties about this being irresolv-
able for the group linked to guilt about extreme social differences. 
In addition this course was the first of its kind, the staff group were 
new to each other and concerned too that it would enhance Ububele’s 
reputation compounded the feeling that the viability of the group 
as a whole was threatened. Another aspect of social uncertainty was 
that at each block there would be unexplained absences or members 
absent to attend funerals [the average was 3 absences per block for a 
full block but with the addition of afternoons or days taken it seemed 
enormous] This brought the social anxieties concerning ill health, or 
violent crime [could the course survive?] into the room along with 
the fantasised fear of risk of infection through social intercourse or 
violence in the group itself, concretised by actual incidents of death 
for one or other of the participants extended families.

The staff concerns also reflected the deep seated anxieties of the par-
ticipants about whether or not people from this divided society could 
talk with each other and work together without catastrophic conse-
quences. It keyed into fears of illness and death from violent crime and 
HIV/AIDS both of which are constant features of life here. The staff 
group at this early phase was projected with as well as  experiencing 
the unconscious fears concerning death, dying and infection, the lat-
ter, while being a common group phenomenon, is so closely allied to 
the social life of South Africa. The desirable object, the group course, 
close to the staff group hearts, was felt to be at risk!

Small group dynamics
Speaking somewhat generally about the small groups, participants 
had to establish understanding and trust which frequently took the 
form of racial conflict. Racial differences had to be negotiated before 
the group could move on. Moving on was often touching, painful and 
hopeful.
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In one group an African woman slept for large parts of the initial 
groups/blocks. Her sleeping seemed to be a response to tension in the 
group. This being revealed helped her to remain awake and to find 
enormous fulfilment in the experience. As she blossomed she decided 
that ‘her university’, experience at Ububele gave her the impetus to 
do a social work course.

In another group two young people, an Afrikaans woman and an 
African man at first sparred and then began to understand each others 
struggles personally and socially. The man said that he had never ever 
expected nor considered possible that he could share deep and pain-
ful personal issues with a white person. Another young woman was 
driven by her experiences to find out and read about Steve Biko and 
the Black Consciousness movement of which she had only become 
aware through her participation.

It is difficult to convey the depth of the alienation between races 
and the lack of knowledge about each others lives, thoughts and emo-
tions. These groups help people to come together, take risks and move 
forward with greater understanding of their own conscious and uncon-
scious conceptions of the other .They leave the course different from 
when they arrived.

The Staff and secondary trauma
One of the things that staff has to face is the secondary trauma of hor-
rific stories that are told in the groups. Sometimes the teller, such as 
the one that follows, drops out but on the whole we have managed to 
retain members.

In the first introductory course a woman who was struggling 
with serious heart lung problems which we felt had a  psychological 
 component, dropped into the group in an unaffected manner that her 
Uncle’s head was left on the doorstep. The group and  conductors 
listened horrified. The suddenness of this story emerging froze 
the group, it was close to time, the teller did not return. The group 
remained anxious at further blocks due to hearing of her increasing 
incapacity and  illness. Emotional pain seems in some instances to 
have to be projected into and enacted with other group member’s 
 participation. This will no doubt be recognised by those of you 
 working with trauma or in  traumatised societies.

The above glimpse of an incident, which is typical of our groups, 
give a small example of the kind of content and emotions with which 
we are working. They clearly have a function for both the teller and 
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their relationship to the group. In the case of the above tale there 
was neither resolution nor understanding by her remaining as a pres-
ence in the group. I think that at the stage of the course and with 
 reference to what has been described about the first year of the course 
the  necessary containment was missing.

However I think incidents such as this tend to be silenced and 
 buried and have to be recovered despite strong resistance to pursu-
ing the pain in which the whole group is required to participate. An 
attempt at understanding the meaning of the above example, over 
and above the projecting of her own frozen, isolated horror, is that 
the woman needed to give a flavour and experience of the history 
of South Africa to other members of the group who had not been 
affected by township violence. It also seemed to be a projection of 
her frozen pain, buried from her teen years and perhaps currently 
an expression of her fear and horror of her own illness which was 
 attacking her from within.

The effect upon the staff group
As I said above the conductors of these course groups have to digest 
these experiences and hopefully help the group to face them.  However 
there is also the need for the staff as a group to face the unknown 
effects and often enactments have to take place before the symptom 
is revealed. This has a traumatic effect upon team relationships. Para-
noid fantasies and divisions occur and misunderstanding s which can 
seriously affect the cohesion of the staff group.

One of the apparent unconscious processes that take place is pair-
ing or behaviour which is seen to be pairing by those outside the 
perceived pair. Usually there is a rational reason for the need to pair 
up i.e. to work on a specific thing such as new courses, the joint 
conducting of small groups [There is not always joint conducting of 
groups. It was a response to numbers on a pragmatic level as well 
as a reflection of the underlying anxieties already described above] 
 Pairing seems to have crept into the matrix of the courses.

Feedback from sub groupings does not seem to allay fears and 
 feelings of being left out and mistrust prevails. Plans are made and 
either forgotten or swept aside leaving feelings of hurt and anger 
which have to be worked on over time. Separate development or talk-
ing behind closed doors arouses anxiety here. We hypothesise that 
these incidents and dynamics are connected to working in a traumat-
ised and post apartheid society. Perhaps it is safer to work in a hope 
filled pair rather than allow the group, whose social history here has 
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been so often violent, to prevail. However the down side is that this 
pair is then undermined. [This phenomena has also been mirrored 
within the course groups]

In the above we have tried to give you a glimpse of the work in 
progress. We would appreciate your comments and ideas.

Anne Morgan and Assie Gildenhuys
If you would like to support the development group analysis in South 
Africa how about adopting a student on one or other of our three 
courses?

Group analytic training at all levels is facilitated by Ububele’s sub-
sidies for at least half the students. Many of our participants work in 
very low paying jobs or are sometimes volunteers and without work. 
Ububele cannot subsidize all but the very poor.

We would like to start an Adopt a Student programme. The idea 
would be that if you adopt a student you would contribute to part of 
the annual course fee. This could be as little as 20 sterling a year.

If you would like to take it further and mentor a student this could 
transpire from the contact should you and they wish to engage in 
 promoting their Group Analytic development. We think that it would 
be very helpful to all the students and enable you to share in the 
growth of group analysis in Southern Africa through this scheme.

If you are interested please get in touch with Anne Morgan at 
 globalgroups@goggaconnect.co.za 

EGATIN Study Day, Heidelberg 
24–25 April 2009

The Foundation Matrix – or: 
How to Become Curious about the Obvious

Regina Scholz

Good morning dear colleagues and friends,
Listening to Angela yesterday I felt the temptation to begin this paper 

with an exercise in creative writing, asking you for your  associations 
to the term “Foundation matrix”. You can do it now for a moment 
silently in your head; I make a break let’s say for half a minute. 
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And now you can have a look, how what came to your mind reso-
nates with the Foulkesian notion that is probably well known all of 
you: “I have accepted from the very beginning that even a group of 
total strangers, being of the same species and more narrowly of the 
same culture, share a fundamental mental matrix ( foundation matrix). 
To this their closer acquaintance and their intimate exchanges add 
consistently so that they form a current, ever moving and ever 
 developing dynamic matrix” (Foulkes, S.H. 1968 in Foulkes, E. 
1990: 228).

Here we come to know Foulkes as an early communicational 
theoretician of unconscious processes. He mentions as characteris-
tic  features of the foundation matrix: It is based on biology – the 
anatomy and physiology of the human species, it includes language, 
culture and social class. This list is clearly not a systematic one, but 
what he is aiming at is to convey an understanding of individuals 
as well as of the groups that make of a society as units consistently 
under construction by communication.

Therefore it is somewhat misleading to say (Haim Weinberg 
2006), that the foundation matrix is a term that combines biology 
and culture. The relation is not additive. Foulkes just implies that 
the common biological base belonging to all humans is worked out 
in different ways, i.e. loaded with different meanings by different 
cultures. I would say: You do not find human biology but in cultural 
forms.

But what are then the contents of this matrix? Jaak Le Roy (1994), 
who worked in Africa, mentions as basic dimension that have to 
be worked out in the foundation matrix in every society and every 
group:

• the understanding of inside and outside the cultural group,
• family systems,
• gender relations
• and the relationship between generations.

These dimensions probably cover up the social structure of  simpler 
societies, for more complex societies, this then also has to be 
enlarged to the whole social structure, including social classes and 
the  distribution of power.

At every level, we are again confronted with the following  questions: 
How do groups or systems of groups form and  maintain  themselves? 
How do the members develop a sense of we-ness,  recognising each 
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other as belonging together and excluding others? This is an ever 
ongoing process, but at a given moment it always has a concrete 
shape, which can undoubtedly be described as historical phenomena. 
So we have a time dimension in these unconscious  processes. 

The notion of the foundation matrix thus implies a communicative 
approach to biology as well as to culture. Culture then can be seen 
as a group achievement, as a historically developing set of shared 
rules and regulations, of shared systems of interactions and symbols, 
including the related patterns of thoughts, emotions, and unconscious 
meanings and fantasies. This cultural matrix always contains – in a 
condensed and fantasmatic form – international history and its power 
relations – and thus a time dimension.

Let us reduce the theoretical level to concern ourselves with more 
concrete questions. If we consider cultural matrices as emotionally 
loaded systems of meanings, now we have a direction, a pointer as 
to where to look:

What is a man, what is a woman in a given culture? What are the 
meanings of being young and old? Who can expect what from whom, 
e.g. respect? Who belongs to “us”? And how do we recognise each 
other and determine, who is ‘not us’?

These shared patterns of meanings are usually widely unconscious; 
they are communicated more in doing than in talking. In the way 
that they are so ‘normal’, so self evident’ that people are unaware 
about their man made character. It just feels natural and unques-
tionable how it is. Only taking a comparative view –  historically 
and/or  culturally – brings to light these well hidden dimensions of 
content.

To give you an example, of what I try to convey, I want to share with 
you some results that I found when I got in contact with a  different 
cultural elaboration concerning the basic dimension of gender. It was 
a visit to Iran in 2006 that gave me a fresh look at how femininity is 
constructed nowadays in Germany – you travel to come home. There 
I was confronted with a very different way of “doing gender”, thus 
getting a new understanding of a well known situation – living as 
woman in Germany.

I’ll probably disappoint you not telling you about my experi-
ences in Iran, in this country where society is structured to a huge 
amount along the lines of gender, where men and women are clearly 
 segregated and rules are rather different for both genders. What 
I want to do is to invite you to a women’s therapy group in Germany 
and try to look from the outside.
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The Group
It was just a ‘normal’ therapy group; members were from their twen-
ties to their fifties with mixed backgrounds and various diagnoses. In 
everyday life, all of them are more or less well functioning.

Not surprisingly for a women’s group, much of the conversation 
was about men. At the beginning the way of talking about men was 
rather general, but in a giggling way somehow aggressive and deni-
grating, they described ‘how men are’, thus presenting themselves as 
experienced women and reinforcing their independence. These con-
tents were contrasted by the fact that talking about men took much 
space, thus indicating how much men meant for the women’s self-
definition. The only one not to join in this chorus was Evelyn – she 
conveyed the impression that there had never been any male person 
of importance in her life, thus claiming to be the most independent 
of all. 

Underlying these sequences were assumptions that life is very dif-
ficult and men are of no help in managing it. They were blamed to 
make things even worse and do not understand anything; but unjustly 
for men everything is easier in this world. Envy was in the air.

The experiences they referred to first were those with their broth-
ers, expressing their pain about the boys being loved more by their 
parents. The grief of sadly jealous, abandoned, parentified children 
governed the atmosphere. Though most of them did not come from 
“broken homes”, caregivers seemed not to have been emotionally 
available. Autonomy was demanded rather early, without the par-
ents providing enough compensation, and thus turned out to be a 
psychic compromise. The character of defence of this construction 
was clearly expressed by Michaela, who had left home when she was 
 sixteen: “Nowadays I think that I dearly wanted somebody to say: we 
miss you”. 

As the climate gradually opened up, slowly they started to speak 
of their – mostly unhappy and complicated – loves; helplessly stag-
gering between ‘men are like that’ and ‘my great love’. Katharina 
represented this type most clearly: In her early forties, she fell in love 
with a man who lived more than 1000 kilometres away, and only 
3 months later, she followed him to his home town. She never was 
so happy before. But everyday life turned out to be different from 
the previously experienced wonderful feelings of symbiotic fusion. 
Katharina became more and more depressed and had to struggle with 
her disappointment, directing the elicited narcissistic rage into her 
body, causing pain in her stomach and in her back. 
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The opposite was represented by Elke: She claimed her right for 
one-night-stands, thus tackling the implicit group rule that – at least 
for women – love and sex have to go together and that sex with-
out love is immoral. But it was Elke who eventually told us – in a 
remark spoken aside – that she had never experienced an orgasm. 
To everybody’s surprise most of the women joined in, sharing their 
experiences of more or less ‘unsuccessful’ intercourses, blaming 
more themselves than their partners. These women were all good-
looking, some of them appearing very sexy. There was a lot of envy 
in the room, directed at those with the best body shapes. One of 
them – Brigitte – got near to deeper levels of her sexual difficul-
ties when she said: “I guess it is some sort of power play. Otherwise 
I would be too vulnerable”. She was the most beautiful woman in the 
group, and emotionally completely dependent on a man who treated 
her as bad as he possibly could. In her masochistic dependence on 
this man, the problem can be seen rather clearly: In her idealisation 
of this love, she not only covered up her shame and self-contempt, 
but insisted that it had to be him, had to be the man who gives her the 
thrill. If he wants her, she is in flames, not being able to take sexual 
initiative on her own; if he turns away from her, she becomes alive 
to get him back. Following Benjamin (1988), the main motivation for 
idealised love is the idea that only the man can open up the door to a 
world otherwise locked for the woman, the world of subjectivity that 
is classified collectively as the male domain. 

These women got lost in the contradictions of postulated equality 
and felt differences and subtle limitations. The discourse of equality 
leaves them helpless to integrate their confused feelings and contra-
dictory experiences. They are highly qualified, wear trousers, mar-
riage is not a clear aspiration, and they have very ambivalent feelings 
regarding motherhood. Virginity is not an asset but on the contrary 
something to get rid off as soon as possible. Susi told us how she 
rather actively seduced a boy whom she did not even like very much, 
just because she thought she might become too old. Virginity was 
considered to be old-fashioned, and she wanted to improve her place 
on the ranking scale of her peer group. The others joined her in tell-
ing their stories of ‘the first time’ – which turned out to be more 
determined by an assumed norm of ‘it’s time now’ than by  romantic 
 feelings or a good relation to their own body and own emotional 
world that could allow them to really choose the right moment. 

Equipped with formal equal rights, there is nearly no inner space to 
speak and think about implicit gender norms and structural  handicaps 
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that nevertheless shape the daily practice and produce real inequalities 
in the family and on the job. The discourses of individualisation and 
self-actualisation function mainly in attributing responsibility for 
their situation – mainly the unhappiness that results from unsatisfied 
needs for attachment, love and affiliation – to nobody but themselves, 
shedding no light on structural factors (see Hagemann-White, 2006). 
To put it in a more psychological language: These woman against 
their overtly displayed independent behaviour remained on a deeper 
level more or less in the daughter’s position. Unable clearly to 
identify with their contradictory mothers and to direct their desire 
towards their absent or weak/emotionally inaccessible fathers (par-
ents in which psyche historical changes are already mirrored) they 
get confused and anxious of their sexuality, of the ‘separation’ that 
is connected with the own desire that attracts you to somebody else, 
who is different from you. The paradox inner and outer situation is 
paradigmatically to be seen in the facts that an early loss of  virginity 
is wanted but too much passion is frightening them and therefore 
avoided; these women are very confused – and they are confusing for 
men who never know which side to relate to.

Interpretation
If I take these women as in a way typical of contemporary German 
women, I would summarise my impressions like this: women in 
Germany show, in the foreground, a more independent attitude that 
covers and hides a personalized emotional dependency on men, thus 
reflecting the development from a more traditionally patriarchal cul-
ture to an individualistic (patriarchal) one.

Eva Jaeggi (2006) elaborated – based on Mario Erdheim’s (1984) 
thinking – for the German context the contemporary narratives of 
love, considering them as complex symbol systems of words, ges-
tures, rituals and opinions that appear to be self-evident and  natural, 
thus indicating their widely unconscious dimensions. With this 
notion she is coming rather close to my understanding of ‘foundation 
matrix’. She enumerates:

Love at first glance – is seen as sign of fate (God) that this 1. 
is the one and only for the rest of one’s life. There of course 
is a tension towards traditional arranged marriages as well as 
towards the modern experiences of consecutive loves during 
one’s lifetime.
Love needs constant talking and even quarrelling to be main-2. 
tained (culture of right dispute). This assumption refers to some 
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historical changes that occurred after the arranged marriage 
was abandoned in favour of love marriages, a transition that 
took place in Germany end of the 18th, beginning of the 19th 
century. Submission and devotion to the beloved nowadays 
is no longer an unquestioned accepted form of love. The dis-
course of equality and self-actualisation demands an ongoing 
relationship management and talking is the preferred mode of 
the middle classes.
Love needs a right balance of intimacy and distance. That 3. 
implies ongoing negotiation in partnerships: both are per-
ceived as autonomous individuals who have to develop them-
selves in a life long process. The priorities of developments 
at given moments have to be found out in a more and more 
unstable surrounding as well as the compatibility with needs 
for affection and attachment.
Love constitutes a fulfilling sexuality, or: only sexual acts that 4. 
are accompanied by feelings of love are morally acceptable (see 
Jaeggi, 2006: 8). Hence the ideology of love appeases the dyna-
mite of sexuality; the drive to power is defused and made com-
patible with social requirements that ask for stable  situations. 

These assumptions as listed by Jaeggi appear very natural to indivi-
duals in the Western world today, and foster a broad range of feelings 
of superiority. Only if compared to former times or different cultures, 
these premises can be seen as historical and their normative character, 
which shapes experiences and excludes deviant feelings and interpre-
tations, becomes obvious. They constitute the background and the 
material that is worked out in the dynamic matrix of a given group, 
because you do not see the foundation matrix but in the dynamic 
matrix, where it is enacted and perhaps a bit  transformed.

And in therapy groups we can also see how much suffering is 
connected to the trial to live up to these assumptions. The felt pain 
and the felt knowledge about their man made character opens up the 
space to get fantasies and ideas where to go beyond the achieved 
status. Not being forced to wear a scarf as in Iran cannot be the last 
word of emancipation.
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EGATIN study days, 24/04/2009
About new approaches in theoretical training

Angela Schmidt-Bernhardt, IGA Heidelberg

Theoretical training – What does it mean?
The theme of the study day in 2009 is called ‘From fear to  curiosity’

I will illustrate what it concretely means to create new steps in 
our theoretical training in the IGA Heidelberg. To create new steps 
means travelling from fear to curiosity.

Theoretical training means of course reading, studying and dis-
cussing group analytic theories and basic articles. But it means much 
more than that.

Theoretical training means understanding and working through 
the theories. It means relating theory to practice and to individual 
 experience; it means understanding practice and experience in the 
light of the theories and it means, also, understanding the theories by 
practice and experience. It means checking practice and theory and 
correcting both mutually.

It is a process of comparing, learning and changing. During this 
 process we change both theory and practice, and we change  ourselves.

Theoretical training in the group analytic formation at 
the IGA Heidelberg – how to do it?
In our theoretical training we try to combine lectures with reflection 
on our own experience and the experience of our trainees. Our aim 
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is to reach a profound understanding of the experiences, the practice 
and the theories.

In order to reach this aim, we relate cognitive and affective 
approaches. Learning means learning by the use of all our senses; 
Understanding includes cognitive, affective and empathic under-
standing.

1 Some ideas about how to realise this
1.1 Preparing and working together
Our theoretical training begins with preparing the seminars:

We are two conductors looking for adequate theoretical texts, 
looking for the methodic and didactic process; we are – not always 
but most of the time – two conductors in the group, and we are two 
conductors evaluating the group’s process.

Being together we can reach a profound understanding from the 
beginning; and it helps us to understand our own process of learning, 
acting and working through.

1.2 Working with other media
We accentuate articles and texts by including other media in the learn-
ing process. We work with film material, with videos, with  pictures.

To give an example: In our theoretical training: ‘Developmental 
psychology – Early childhood development’ we view video sequences 
of mothers with their children to illustrate the bonding theories of 
Bowlby, Dornes and Stern.

After having looked together at the video sequences, we con-
tinue with discussions about the impressions of the screened video 
sequences and we then relate the visual impressions to theoretical 
foundations.

2 Working with other methods and social forms
We work with some methods which can help us in our aim of 
 overcoming a simple reproduction of texts.

In the following I will  demonstrate how we use ‘creative writing’ as a 
new step in understanding theory, practice and our own  experiences.

2.1 Clustering
First, I will explain how we used ‘Clustering’ in our training.  Working 
with the method of clustering means the following:
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You write a special word or an expression in the centre of a sheet 
of paper.

Then you write all the words you associate with the expression.
You write, on separate lines, your different associations.
We used ‘Clustering’ at the beginning of a theoretical workshop, 

on a Friday afternoon.
In the centre of the paper we wrote the subject of the training: 

‘ Scenic understanding’. So, all our participants could get close to 
their ideas and their feelings concerning the weekend.

After a discussion about the results of the clustering we began with 
the theoretical lecture.

What about the effects of clustering? Clustering opens your mind. 
That means, by clustering a given term you activate all your know-
ledge and your ideas concerning the term. You activate more than 
only cognitive knowledge. There are connections with other areas of 
knowledge which you can find by clustering. There are also connec-
tions between cognitive, affective and empathic understanding of the 
theoretical subject which can be found by  clustering.

So, we can say that clustering contributes to a new understanding 
of learning, including all our senses, including cognitive, affective 
and empathic understanding.

2.2 Writing in order to activate own experiences
In our lecture about ‘Early childhood’ we begin with the following 
stimulus:

Please write down everything you remember of group experiences 
in your childhood!You have five minutes to do it!

After writing down we read the texts together; it simplifies the 
approach to the profound understanding of group analytic theory. 
This cognitive understanding is supported by

scenic
understanding 
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2.3 Visual stimulus
In the following, I will demonstrate how to work with a non-verbal 
visual stimulus.

We present this photo showing a scene with different young people 
to our trainees. We give the following task:

Take the view of one of the people. Write down what you are doing 
and what you are feeling – don’t leave that individual’s perspective.

It is up to you if you like to write a poem, an essay, a diary or an 
interior monologue.You have ten minutes for this task.

After having finished this task, we read the different texts.
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The effect on the group was that they could feel the different 
perspectives; they get an idea of the different perceptions in the 
same situation; they are able to live the diversity and wealth which 
exists in each group – but also the differences and contradictions in 
 perception.

3 Some results – like a conclusion
3.1 Students’ view 
We asked our students to judge the new approaches to theoretical 
training, especially their experiences with the creative writing’.

These are the results:

–  There is a positive effect on memorizing the content of the 
 training

–  The work is more profound, because the theoretical contents 
are related to personal experiences and personal feelings;

–  Cognitive understanding is accompanied by affective under-
standing (and sometimes even by empathic understanding).

–  There is some fear working with the new methods because you 
don’t know exactly if you cross the border between sensitivity 
 training and theoretical training; the fear concerns fear of the 
open space, fear of loss of control.

–  Students went the way from ‘fear to curiosity’ and were glad 
about the new experiences.

– Students told us that they would try to apply “creative writ-
ing” in their own professional practice (for example in writing 
down all ideas and feelings after a group session).

3.2 Our own view
We asked ourselves how to judge the new approaches.

–  We felt the process “from fear to curiosity” in our own work.
–  We didn’t know if integrating the new methods would be 

 successful.
–  We didn’t know if conducting the group together would be 

 successful.

We learnt a lot in the process: Opening the training led us to another 
understanding of the group, which includes our own position within 
the group.
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Both, the students and we, began a creative process of  understanding 
theory.

Both, students and we, made a new experience of working together, 
of creating ideas together.

Both, students and we, felt that it was possible to get access to the 
unconscious, to relate  theoretical inputs, cognitive learning and the 
unconscious. The non-verbal  stimulus, especially, facilitates access 
to the unconscious.

Both, students and we, learn with all our senses. Cognitive, 
 affective and empathic understanding of group analytic theory, for 
example ‘group cohesion’, ‘bonding’ and ‘scenic understanding’ is 
supported by our approaches.

Working a theoretical topic through includes both understanding 
and feeling the meaning of theoretical statements.

In this process we felt that it all worked together: change of the 
group, change of  conducting the group, change of the conductors, 
change of theories!

It is in this change that we see a rich chance!

RESEARCH
Articles and Books

Psychotherapy Research. New Findings andImplications for 
Training and Practice. Per Høglend, (1999). J Psychother Pract 
Res 8:257-263. The last decade has seen progress in psychother-
apy research, despite the  methodological complexity in this field. 
 However, empirical research has influenced training and clinical 
practice to only a limited extent. This article is a brief evaluation of 
trends and some findings in  modern psychotherapy research that may 
influence professional  psychotherapy training and practice.

Website address: http://jppr.psychiatryonline.org/cgi/content/full/8/4/257

The social relations model: A tool for group psychotherapy 
research. Marcus, David K.; Kashy, Deborah A. (1995). Journal of 
 Counseling Psychology. Vol 42(3), 383–389.

The social relations model  presented in this article provides a  solution 
to some of the problems that plague group psychotherapy research. The 
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model was designed to analyze nonindependent data and can be used 
to study the ways in which group members  interrelate and  influence 
one another. The components of the social  relations model are the con-
stant (i.e., group effect), the perceiver effect, the target effect, the rela-
tionship effect, and error. By providing estimates of the magnitude of 
these 5 factors and by examining the relationships among these factors, 
the social relations model allows investigators to examine a host of 
research questions that have been inaccessible. Examples of applica-
tions of the social relations model to issues of group leadership, inter-
personal feedback, and process and outcome research are discussed.

Useful Research Websites

Track-n-Graph: this is a free web-based service allowing you 
to track and graph information. Website address: http://www. 
trackngraph.com/www/

San Francisco Psychotherapy Research Group: a site  dedicated 
to the writings of the San Francisco Psychotherapy Research 
Group with many freely available articles. Website address: http:// 
controlmastery.org/

Journal of Psychotherapy Practice and research. Website address: 
http://jppr.psychiatryonline.org/

Society for Psychotherapy Research. Website address: http://www.
psychotherapyresearch.org/

Terry Birchmore
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The GAS Forum

The Forum is a space within which GAS members can discuss issues, 
share understandings, experiences and information, and agree and 
disagree. If you would like to join this lively community follow these 
instructions:

The first step is to send an email to David Glyn at: davidglyn@
talktalk.net

He will then sign you up to the GAS Forum and you will begin to 
receive messages from the Forum.

The most important second step will involve you setting up your 
own Google account and this will allow you to change your email 
settings, unsubscribe if you wish, to read the files placed on the GAS 
Forum Google Group site, and generally to take control of your own 
administration. This will be expected of you.

So, you now need to create a Google Account in order to do what 
you want with your subscription to the GAS Forum. You will need to 
follow these steps:

Visit the Google main page at: http://www.google.com/
Any Google main page will be fine, however, Google.de, Google.

co.uk, Google in Chinese, etc., etc.
Click on “Sign In” at the top right hand upper corner. On the page 

that loads click on “Don’t have a Google Account? Create an account 
now”. You then need to type the email address you have used to sign 
on to the Forum and choose a password. Easy!

You can then, from the Google Main Page, click on “more” at 
the top of the page, then on “Groups” – the GAS Forum will then 
be  displayed and you can enter the site and change your email 
 settings, view past messages, and view the files placed on the site by 
 members.

Terry Birchmore
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CULTURE
GAS/IGA Film Group

25th September 2009. Five Minutes of Heaven.
Directed by Oliver Hirschbiegel (UK 2009). A thrilling new film 
of revenge and reconciliation set in Northern Ireland and starring 
Liam Neeson and James Nesbitt. Recent Sundance best film winner. 
Discussion led by Professor Vic Seidler, professor of social theory, 
 Goldsmiths College.

9th October 2009. The Visitor.
Directed by Tom McCarthy (US 2007). Coping with displacement 
and loss is the theme of this subtle film, with a strong central per-
formance from Richard Jenkins (Six Feet Under). Discussion led by 
Dr David Wood, child and adolescent psychiatrist, group analyst and 
family therapist.

20th November 2009. The Seventh Seal.
Directed by Ingmar Bergman (Sweden 1956). An iconic early 
 Bergman film set in the plague years of the middle ages and dealing 
with the themes of fate and death. One of the greatest films ever made. 
Discussion led by Michael Arditti, novelist and writer in  residence at 
the Freud museum, whose latest novel The Enemy of the Good has 
just been published.

11th December 2009. Reign Over Me.
Directed by Mike Binder (US 2007). A moving and redemptive film 
about post traumatic stress disorder following the events of 9/11. 
 Discussion led by Yana Stajavo, film maker and script writer. 

IGA/GAS Library Update

Hopefully by the time you read this we will have made further pro-
gress with the installation on the website of the IGA/GAS Library 
catalogue, powered by Softlink Liberty 3. 

Some general comments that I would like to make about the data-
base are that it is not only for use by members wanting to find out 
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what this library holds and to borrow from it, but can be used as a 
resource to identify material which you can then access from your 
own local library/information services.

The following text features on the home page of the database:  
‘This database and library system has been funded from a bequest by 
Elizabeth Foulkes, the widow of S H Foulkes, and a long-standing 
member of the Library Committee’, in recognition of the fact that the 
provision of the whole library system has been funded by a generous 
bequest from Elizabeth Foulkes designated for the use of the King’s 
Fund Library.

Once the database is available on the web, this will be just the ‘end 
of the beginning’, in that the system will have been ‘signed off’ as 
stable, but in some ways this will be a transitional stage, as much 
work will remain to be done on cleaning-up and enhancing the data, 
owing to the minimal and individual nature of the records as recorded 
in the previous Access databases. Increasingly records are supplied 
with abstracts, and eventually this will be the norm: all new material 
added to the Library since mid 2007 has been abstracted.

There will be numerous different categories of material in the data-
base, as it brings together the contents of the various different Access 
databases: books, theory papers and clinical papers [identified as such 
and with a standing proviso in the record that loan is only on approval 
of the author, as sought by the librarian], other papers, comprising 
member’s publications, and papers maintained for reading list use, 
along with the small collection of audio tapes. As from this current 
academic year the ‘list’ function will be used for current reading list 
papers. Reading reports of other information professionals’ use of 
Liberty 3 encourages me to suppose that there is more functionality 
in the system than as yet being used – so – watch this space !

Elizabeth Nokes, King’s Fund Librarian

NB to include general guidance about d/b – 

That it can be used as a search/finding tool for use with local resources, 
not just to borrow from IGA/GAS Library

Background to Elizabeth Foulkes bequest – which is why she  features 
on ‘home’ page.
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Transitional stage – a lot of systematising work still to be done on 
the data

Note different categories of material – books will have ISBNs and be 
multi-page

Items without ISBNs and under 100 pages will be dissertations/
theory/clinical papers

Also contains ‘papers’ – member’s publications and reading list 
papers.

Elizabeth M Nokes
Librarian
IGA/GAS Library
1 Daleham Gardens 
London NW3 5BY
Tel. 020 7431 2693
Fax 020 7431 7246
email: elizabeth@igalondon.org.uk

Available at the following times:
Tuesday and Wednesday: 10.45 a.m. to 17.15 p.m.

Executive Editor Wanted

Group Analysis, our journal needs an Executive Editor to lighten the 
loads on Tom Ormay, the editor. For example to look after day to day 
issues regarding Sage the publisher, the checking of agreements and 
communication. Ideally a recent graduate, who would be interested 
in being a member of our Editorial Board should apply.
Tom Ormay tomormay@t-online.hu 
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Request for Foulkes Letters and Documents
for Society Archives

We are appealing for letters, notes, and correspondence from Foulkes 
that Society members may possess. This will add to our already valu-
able society archive that contains much interesting material, papers 
and minutes and that is a significant source of information on our 
history and development.

Please contact Julia in the GAS office if you would like to donate 
any original or copied documents:

Group_Analytic Society
102 Belsize Road
London NW3 5BB
Tel: +44 (0)20 7435 6611
Fax: +44 (0)20 7443 9576
e-mail: admin@groupanalyticsociety.co.uk

17th Congress International Association for 
Group Psychotherapy and Group Processes 

(I.A.G.P.) Groups in a Time of Conflict

Rome, Italy 24–29 August 2009 Ergife Palace Hotel

The Congress theme, Groups in a Time of Conflict, has attracted 
much attention, as clinicians and all who work with groups recognize 
and are witness to the effects that culture, society, government and 
current events have on the lives of the people with whom they work 
and interact. (Please log onto our webpage www.iagpcongress.org for 
a complete focus statement).

The theoretical orientations (theory and practice) of those attend-
ing the Congress reflect the diversity and richness in the fields of 
mental health and group work. They include group psychotherap-
ists, group analysts, psychodramatists, family therapists, expressive 
art therapists, organization consultants, researchers, teachers and 
 students from the private and public sectors. They hail from the six 
continents, providing all at the Congress with a unique opportunity 
for cross-cultural exposure, communication and understanding.
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In addition to the Scientific Activities of the Pre-Congress, and 
Congress workshops, symposia, courses, videos and posters, the 
Congress format will include on-going morning experiential groups, 
where participants can connect with each other in a small group set-
ting; and at the conclusion of each days scientific program Large and 
Median groups, where participants will have the opportunity to inter-
act with Congress colleagues to explore social and cultural issues that 
will be reflected in the Congress. 

There will also be an opportunity for students and professionals to 
study a subject or theme in depth. The Scientific Program Committee 
(SPC) will organize these Thematic Tracks from both proposals that 
are submitted as well as invited presentations. The Congress Plenary 
Speakers are internationally renowned for their activism and contri-
butions to the understanding of human behaviour in times of stress 
and conflict, and towards the promotion of peace.
Congress registration information and forms are on the website www.
iagpcongress.org 

Mentalizing the Matrix. New Perspectives of 
‘Ego Training in Action’

From 20:15 on Thursday 29 October Until 13:30 
Sunday 1 November 2009

Venue: The Institute of Group Analysis, 
1 Daleham Gardens, London NW3

It is more than fifty years since Foulkes first described the process 
of group analytic psychotherapy as ‘ego training in action’ (1957). 
Drawing from the insights of self psychology and the object relations 
approach, the concept was taken up and reworded by Dennis Brown 
who spoke of ‘self development through subjective inter action’ 
(1994). Meanwhile our understanding of the meta-psychology of the 
ego and its actions within the therapeutic process in individual and 
group analysis has become enriched even more by the findings of 
attachment theory as developed by Bateman, Fonagy, Main and Tar-
get and also by recent research into the neurobiological foundations 
of attachment behaviour, affect regulation and memory systems.
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The 38th Autumn Workshop on ‘Mentalizing the Matrix’ will 
address these developments. It is a clinical workshop intended to 
offer ‘ego training in action’ for the participants. This includes lec-
tures & panels on mentalization based treatment (MBT) as well as 
the opportunity to experience it in small groups guided by a team of 
international colleagues who have pioneered its application in groups 
and group analytic practice. Also, the workshop will offer a chance 
to explore the interface of MBT and its clinical value in comparison 
to more traditional ways of group analytic work.

Registration Fees (in Pound Sterling):
GAS Member fee

£300 (before 15th Aug) £330 (before 1st Oct) £360 (after 1st Oct)
Non-GAS Member fee

£350 (before 15th Aug) £380 (before 1st Oct) £410 (after 1st Oct)

For further information and full programme please contact

Group-Analytic Society (London)
102 Belsize Lane 
London NW3 5BB
Telephone +44 (0)20 7435 6611
Fax + 44 (0)20 7443 9576
Email: groupanalytic.society@virgin.net
Website: groupanalyticsociety.co.uk

Karnac Books Ltd announce The New 
International Library of Group Analysis

Drawing on the seminal ideas of British, European and American 
group analysts, psychoanalysts, social psychologists and social sci-
entists, our books will focus on the study of small and large groups, 
organisations and other social systems, and on the study of the trans-
personal and trans-generational sociality of human nature. The cen-
tral theme of the library is that the society-ego is as primary as the 
body-ego in the development of personality and identity from con-
ception throughout the life cycle. NILGA books will be required 
reading for the members of professional organisations in the field of 
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group analysis, psychoanalysis, and related social sciences. They will 
be indispensable for the ‘formation’ of students of psychotherapy, 
whether they are mainly interested in clinical work with patients or 
in consultancy to teams and organisational clients within the private 
and public sectors.

The Series Editor Earl Hopper, Ph.D. is a psychoanalyst, group 
analyst and organisational consultant in private practice in London. 
He is a Fellow of the British Psychoanalytical Society, Member of 
the Institute of Group Analysis and Fellow of the American Group 
Psychotherapy Association.

August 2009—Walter Stone From self psychology to group psycho-
therapy. Pb £22.99 9781855757349 pp 320.

January 2010—Jerome Gans Difficult topics in group psychotherapy. 
Pb £22.99 9781855757691 pp 320.

March 2010—Edited by Earl Hopper & Haim Weinberg The 
social unconscious in persons and groups: volume one. Pb £22.99 
9781855757684 pp 220.

May 2010—Richard Billow Resistance, rebellion, and refusal in 
groups. Pb £22.99 9781855757745 pp 220.

For customer orders please go to www.karnacbooks.com, or  telephone 
+44 (0)20 7431 1075 or fax +44 (0)20 7435 9076 or write to Karnac 
Books,118 Finchley Road, London NW3 5HT, UK. We accept visa, 
mastercard & switch and sterling.

Information About Conference Accommodation 
in London and Donations to the Society

Please see the GAS Website at:
http://www.groupanalyticsociety.co.uk/






